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Welcome to the third in a series of four workshops focused on embedded 
instruction for early learning. The workshops are organized as learning modules. 
This workshop is Module 3: How to Teach. The four learning modules are part of 
a comprehensive professional development “toolkit” known as Tools for 
Teachers.  

 

The Module 3 Workbook is designed for you to use during the workshop. 
Follow along with the slides and activities. Write your notes and ideas directly 
into this booklet. After the workshop, review the material for a refresher on what 
you have learned. The Module 3 Workbook starts on page 9 of this booklet. 

 

The Module 3 Practice Guide is designed for you to use back home in 
your classroom. The guide provides additional information and references related 
to the content of this workshop. Use the practice guide to learn more about 
embedded instruction, refresh your memory, or use the materials to help your 
team learn about embedded instruction. The Module 3 Practice Guide starts on 
page 69 of this booklet. 

 

 

 

 

 

 

 

 

 

 

 



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

6	  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

7	  

Table of Contents 
Workbook ........................................................................................................................ 9 

Practice Guide Introduction ........................................................................................ 69 
Key Components of Embedded Instruction ....................................................................... 71 

How to Teach ................................................................................................................ 73 
How to Teach: Key Practices ............................................................................................... 75 
Complete Learning Trials ..................................................................................................... 76 
Antecedents ........................................................................................................................... 78 
Providing Additional Help (Prompts) .................................................................................. 82 
Consequences ....................................................................................................................... 83 
Feedback ................................................................................................................................ 85 
Putting the Pieces Together for Complete Learning Trials ............................................... 86 
Instructional Procedures ...................................................................................................... 87 
Instructional Procedures Reference Chart ......................................................................... 92 
Using the Instructional Plan to Design the Instructional Procedures for your Classroom
 ................................................................................................................................................ 94 

Wrap-Up ......................................................................................................................... 95 
References ............................................................................................................................. 97 

Appendix ....................................................................................................................... 99 
Instructional Plan ................................................................................................................ 100 
Classroom Activity Matrix (Three Children) ..................................................................... 101 
Classroom Activity Matrix (Five Children) ........................................................................ 102 

	  



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

8	  



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

9	  

	  

	  

	  

	  

	  

	  

Workbook



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

10	  

 

	  

Notes: 

	  

	  

Notes:	  
	  

	  

	  

	  



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

11	  

	  

	  

Notes:	  

	  

	  

Notes:	  
	  

	  

	  

	  



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

12	  

	  

	  

Notes:	  

	  

	  

Notes:	  
	  

	  



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

13	  

	  

	  

Notes:	  

Notes:	  



E
m

be
dd

ed
 In

st
ru

ct
io

n 
fo

r E
ar

ly
 L

ea
rn

in
g 

M
od

ul
e 

3:
 H

ow
 to

 T
ea

ch
 (V

er
si

on
 3

.0
)  

   
 

 
 

 
 

 
 

 
  

	  

14
	  



Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)       
        

	  

15	  

	  

	  

Notes:	  

	  

	  

Notes:	  

	  

	  

	  

	  

	  



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

16	  

	  

Notes:	  

Notes:	  
	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  
 



 

Embedded Instruction for Early Learning Module 3: How to Teach (Version 3.0)                                                                                          

	  

	  

17	  

Davion’s Story	  
 
 
Miss Lou has just met Davion, a new student who will join  
her early childhood inclusion class tomorrow. Miss Lou  
feels apprehensive because she knows Davion’s needs will  
be great and, of course, they will be different from everyone  
else’s needs. 
 
The tiny 4-year-old boy with thick glasses has lived with his  
supportive grandparents since he was 2 years old. Davion  
was born at 24 weeks gestation, spent many months in the 
NICU, and has undergone multiple surgeries. Home-based early intervention 
therapy services ended when Davion turned 3, and he has gone without an 
intervention program for the past year, as his grandparents did not yet feel 
comfortable enrolling him in the school-based program for children over age 3. In 
addition to delays in general development, Davion has been diagnosed with mild 
cerebral palsy and vision impairment. 
 
Due to vision impairment, Davion has worn glasses since 18 months of age.  Davion 
holds objects close to look at them and seems to need bright lighting. Davion’s 
current vision is 20/200-20/400.His glasses have a high minus (nearsighted) 
prescription.  Objects look smaller through the lenses (all nearsighted prescriptions 
do this). When he takes his glasses off, his right eye turns in (esotropia); when he 
puts them on again his eyes straighten. Davion’s eyesight effects him in a couple of 
ways, including trouble walking up and down stairs, difficulty walking across mixed 
terrains, trouble finding objects that are not in front of him, not liking the lights turned 
off, and walking into objects as he approaches them (depth perception problems). 
Furthermore, Davion has a limited vocabulary. Davion’s school psychologist has 
reported that he does not appear to have the language or play skills required for 
interactive play but will attend to what others are doing and manipulate materials 
himself.   
 
How can Miss Lou meet the needs of the 15 children already in her class and 
Davion’s?  Miss Lou’s current class of 15 has seven other children who have IEPs to 
address special needs. Miss Lou feels comfortable that the group has gotten to a 
point in which all 15 children are benefitting from her program. As Miss Lou reviews 
Davion’s initial IEP, she feels overwhelmed thinking about how to make sure Davion 
learns skills that are important for him in the midst of her busy classroom. 
 
Miss Lou knows she will need to work carefully with the vision specialist, therapists, 
the paraprofessional in her classroom, and Davion’s family to address his learning 
targets so that he can take advantage of the learning opportunities in her classroom.  
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To get a head start, Miss Lou has gone to her mentor teacher to get some ideas 
about how she can provide the systematic learning opportunities that Davion needs 
within the ongoing routines of her classroom. Miss Lou’s mentor has shown her how 
to write developmentally appropriate; functional and aligned; generative; and 
observable and measurable learning targets and how to use an activity matrix to 
plan when to provide instructional opportunities across the day. Now she is anxious 
to begin implementing embedded instruction with Davion.  
 
Davion’s Learning Targets 
 

§ Davion will initiate play with another child by asking to join in after a teacher 
model during center activities and outdoor play at least once a day for five 
consecutive days. 

 
§ When asked, Davion will correctly count out sets of 1-5 moveable objects (such 

as blocks, toy cars, crackers, etc) without help from an adult during free play, 
snack or clean-up time for 80% of the opportunities across a day for two 
consecutive days. 

 
§ Davion will use three word phrases when making requests to an adult or peer 

during circle time, free play or class activities with or without an adult prompt at 
least four times a day across two activities for four consecutive days. 

 
§ Davion will walk up and down stairs with decreasing adult assistance (i.e., from 

holding onto an adult and the hand railing to independently using the hand 
railing) during transitions between classroom activities around the school building 
on four opportunities provided each day for consecutive five days.  
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Classroom Activity Matrix 
 (Davion and Classmates) 

  

 

 Davion Sam Cindy 

Arrival  Point to name--2 Greet peers--2 

Circle Count 3 objects--2 Point to name--1  

Centers Ask peer to join in play--2 
Count 3 objects--2 

Point to shapes--5 
Use 1 word to request 

more--5 

Use both hands pour--2 
Use 2 words to request 

preferred item--5 

Outside Ask peer to join in play--2 Jump over small 
objects--5 Greet peers--2 

Snack Use 3 word phrases for 
requests--3  Use both hands pour--5 

Class 
Activity Count 3 objects--2 Point to name--2 

Point to shapes--3 
Follow 2 step  
directions--3 

Free Play Ask peer to join in play--2 Use 1 word to request 
more--5 

Use 2 words to request 
preferred item--5 

Departure  Jump over small 
objects--2 

Follow 2 step  
directions--1 

Transitions Walk up and down stairs--
4  Follow 2 step  

directions--2 
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Classroom Activity Matrix 
(Three Children)  
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Key Components of Embedded Instruction 
 
Embedded instruction is an approach to instruction that promotes child engagement and 
learning in everyday activities, routines, and transitions.  This is accomplished by 
identifying times and activities when instructional procedures for teaching a child’s 
priority learning targets are implemented in ongoing [naturally occurring] activities, 
routines, and transitions.  
 
Embedded Instruction focuses on: 
 

 
 
This guide will focus on ‘How to Teach’.  The key element of the How to Teach in 
embedded instruction is the instructional procedures. Instructional procedures are used 
to create complete learning trials (ABC sequences). 
 

 
 

 
 
 
This guide will help you identify and design the instructional procedures and elements of 
a complete learning trial that can be used as part of your daily instructional practice. 
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How to Teach 
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How to Teach: Key Practices 
	  

8. Use systematic instructional strategies with 
fidelity to teach skills and promote child 
engagement and learning.   

 
9. Implement instructional learning trials that 

include (a) an environmental arrangement 
and/or prompt to elicit the learning target 
behavior (antecedent), (b) additional help to 
elicit the learning target behavior if the 
behavior does not occur, and (c) an 
appropriate response following the child 
behavior (consequence). 

 
10. Implement massed, spaced, or distributed 

instructional learning trials. 
 

11. Implement the frequency, intensity, and 
duration of instruction needed to address the 
child’s phase and pace of learning. 
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Complete Learning Trials 
 
 
 
Complete learning trials are used to embed intentional teaching into naturally occurring 
activities and routines (Barton, Bishop & Snyder, 2014).  A basic complete learning trial 
occurs when there is a “complete” [or linked] A-B-C sequence.  
 
 

 
 
 
One way a complete learning trial can occur is when a logically occurring or planned 
antecedent results in a behavior that leads to a logically occurring or planned 
consequence.  
 
By logically occurring we mean something that occurs logically in the child’s 
environment.  
 
By planned, we mean something that the teacher or other adult has done to encourage 
a behavior that would not otherwise have occurred. 
 

By Antecedent, we mean something that sets the occasion for a child’s behavior.  

By Behavior, we mean something the child does following the antecedent.  

By Consequence, we mean something that happens in the child’s environment 
immediately following his/her behavior. 
 
 
We can use complete learning trials to provide targeted, intentional, and systematic 
instruction on a child’s priority learning targets in the on-going activities, routines, and 
transitions of preschool classrooms.
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A teacher might provide assistance (prompts) or provide additional help (correction 
procedures) to make sure that each trial is a complete learning trial. 
 

 

 
 
 

Complete Learning Trial with Additional Help 

 
On the following pages we will look closer at the parts of complete learning trials: 

Ø Antecedents  
Ø Prompts 
Ø Correction Procedures 
Ø Consequences 
Ø Feedback  
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Antecedents 
 
 
Antecedents are environmental objects, events, or behaviors of people that set the 
occasion for the targeted behavior.  Antecedents are ‘cues’ for the child, indicating 
which behaviors are appropriate or desired at particular times or in particular settings.  
 

 

Antecedents signal to the child  
that a particular behavior should be emitted  

and is likely to result in a desired consequence. 
 

 
The antecedent is something that lets children know they should perform the behavior 
being targeted.  The antecedent begins a trial for the adult and child. Antecedents 
always include natural cues to elicit the target behavior. Antecedents might include a 
natural cue plus a prompt(s) to elicit the target behavior. 
 
Natural Cues 
 
Natural cues are antecedents that might occur in the natural environment.  Examples of 
natural cues include:  
 
1. A direction (from either adults or other children) 
 

→ Verbal behaviors include questions, directives, instructions, requests, 
comments and verbal models. 

→ Non-verbal behaviors include visual or gestural models or providing an 
expectant look in context, as used in time delay. 

 
2. Materials or objects including preferred or desired materials or objects needed for 

an activity or a play episode. 
 
3. Situations or events in the environment including familiar social, self-help, or 

routine situations can set the occasion for a behavior. 
 
4. Previous behavior in a chain or steps in a routine might set the occasion for 

another behavior. As a child becomes familiar with the sequence of behavior or 
steps of the routine the child should start the proceeding behavior after completing 
the preceding behavior. 
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Prompts 
 
Prompts can be thought of as a hierarchy ranging from the least supportive to the most 
supportive.  Some or all levels of prompts may be needed to support a child in the 
process of learning or mastering a target behavior.   

 
Examples: 
 
Verbal or gestural cues   
 
Asking a question: Asking Davion, “Where are the other toy cars?” while he sorts cars and 
blocks onto the correct shelves during clean-up time. 
 
Giving a direction: Saying to Davion, “Put the small cars in the basket” during clean-up time. 
 
Gestural cue: Pointing to the shelf for toy cars while Davion is putting away toy cars and blocks 
during clean-up time. 
 
Verbal or gestural model  
 
Verbal model: Model counting three objects for Davion by touching each one and saying a 
number as you do – “one, two, three.” 
 
Gestural model: Demonstrating for Davion how a car is placed on the correct shelf during clean-
up time. 
 
Physical Prompts 
 
Partial physical prompt: A light touch or nudge on Davion’s elbow when assisting Davion, who is 
putting cars on a shelf during clean-up time. 
 
Full Physical Prompt: Hand over hand assistance given to Davion, who is putting cars on a shelf 
during clean-up time. 
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Selecting Prompts 
 
Prompts are useful when natural cues do not provide the support children need to 
produce target behaviors.  In addition, there may be cultural considerations in selecting 
which prompt or prompts to use. You will want to select the prompt that will help to elicit 
the desired behavior for the particular child, but is also the least intrusive. 
 
Verbal or gestural cues provide the least amount of support and are generally the most 
frequently used prompts. Providing a verbal or gestural model for a child to imitate 
provides a little more information for the child, making it more likely that the child will 
produce the desired behavior (that is, if the child can imitate).  
 
It is also important to remember that in the prompt hierarchy physical prompts are listed 
in order of support provided.  A full physical prompt provides more support than a partial 
physical prompt.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fading Prompts 
 
Prompts might be necessary to elicit a desired behavior and can be part of a complete 
learning trial.  It is important to remember that when you use prompts, you should be 
careful to fade them out so that the child is eventually using the target skill 
independently.   
 
When fading, prompts are gradually diminished until behaviors occur with the natural 
cues. This is called transferring stimulus control from adult to a naturally occurring cue 
or stimulus in the environment. The instructional strategies of least-to-most prompting 
and most-to-least prompting are strategies for fading prompts, as they both lead to the 
child producing the desired behavior without any prompts.  
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Through fading, prompts are gradually diminished until behaviors occur without any 
prompts.  
 
Strategies for fading prompts include: 
• decreasing the number of prompts by implementing some complete learning 

trials that don’t include a prompt.    
• decreasing the intensity with which you give a prompt: a verbal prompt might be 

spoken more softly over time or a physical prompt may be less controlling over 
time.  

• increasing the time between a naturally occurring antecedent and the delivery of 
a prompt. This procedure is called “time delay” because you pause to see if the 
target behavior will occur in response to the antecedent before you provide a 
prompt.  

 
 
Examples of fading prompts: 
 

→ To help Davion learn to climb down stairs without falling, you might fade from a 
full physical prompt (most intrusive), to partial physical assistance, to possibly a 
verbal reminder to hold the rail, and then eventually independent use of the skill. 

 
→ To help Davion use language to request desired objects, you could use time 

delay to gradually lengthen the amount of time between the antecedent and the 
prompt until he could produce the behavior without your prompt.  
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Providing Additional Help (Prompts) 
 
If the child does not perform the target behavior following the antecedent or performs a 
different behavior, the teacher can provide additional help to increase the likelihood that 
the child will perform the target behavior.  

 
Providing additional help gives the teacher another chance to elicit the target behavior 
so that a consequence can be provided to result in a complete learning trial. There are 
several options to consider when selecting the additional help prompt: 

1. Repeat the initial antecedent if you think the child did not see it or did not  
attend to it. 

2. Provide a different or more supportive prompt that will help the child perform the 
target behavior. 

3. Provide a prompt in which you guide the child through the target behavior 
(physical prompt). Remember this is not possible for all behaviors. In some 
cases, typically, verbal behaviors, you can only provide a model.  

 
In some cases, you might use a successive combination of these options.  
 
Your choices for prompts depend on the characteristics of the child, the behavior you 
want the child to perform, the child’s phase of learning, and other circumstances in the 
activity (e.g., if peers are waiting for the child to do the behavior, it is important the child 
have quick success and praise). 
 
Hopefully, the use of a prompt will result in eliciting the desired behavior so that a 
consequence can be provided.  For example, Davion is asked to count the number of 
cups that are on the table for snack (5 cups). His teacher says, “Davion, how many cups 
do we have?”  Davion touches the first cup and says “one” but as he touches the 
second cup, he says “three.”  His teacher then provides an additional help prompt to 
make sure that he counts the five cups correctly so that a positive consequence can be 
provided. She says “How many cups? Count them again.” She guides his hand to move 
each cup and models counting each one for him so that he counts the five cups 
correctly. 
 

Additional help increases the likelihood that the child 
will perform the target behavior and should be provided 

if the target behavior does not occur following the 
antecedent.	  
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Consequences 
 
 
A consequence is something that happens in the child’s environment immediately 
following his/her behavior. A consequence can increase or decrease the likelihood that 
a behavior will occur again in the presence of the same antecedent. The embedded 
instruction approach uses positive consequences. 
 

 

A positive consequence is something that is presented in 
the child’s environment immediately following the behavior 
that increases the likelihood that the behavior will occur 

again in a similar situation. 
 
 
It is important that consequences occur immediately after the target behavior.  It is also 
important to pair the consequence with the behavior almost every time it occurs, 
especially when the child is initially acquiring or learning the behavior.  
 
 
Selecting Consequences 
 
Consequences need to be individualized for children, because one child may not desire 
what another child desires.  Also, for a particular child, desired consequences may 
change over time. It’s important that the adult continually consider whether 
consequences provided for a particular child are desired by the child enough to increase 
their motivation to produce the targeted behavior. 
 
Types of Consequences 
 
Naturally Occurring Consequences:  
 
1. Access to desired object or activity.  This includes examples such as being allowed to 

play with a toy after requesting it with a 3-word phrase, listening to music after 
activating an adapted switch, sitting in a special chair after signing to request a turn, 
or playing with friends after using a comment to enter an ongoing play interaction.  

 
2. Continued social interaction. An example would be an adult or peer who continues to 

engage in a desired activity with the child such as continuing to roll a ball back and 
forth after the child holds out his arms.  

 
3. Acknowledgment or praise from another.  This can be verbal or non-verbal 

recognition from an adult or child.  
→ Verbal recognition examples would include phrases such as “I like the way 

you____!” “Good job,” “Awesome!”  Praise is most effective if it is descriptive and 
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tells what the child did.  As an example, saying “Good, you asked your friend for 
a block” is more effective than saying “Good job.”  Acknowledgement should also 
attribute children’s success and improvement to their effort rather than to external 
factors such as luck.   
 

→ Non-verbal recognition examples would include smiling enthusiastically, giving 
high-fives or thumbs up, a pat-on-the-back, hugs, or proximity to child. 

 
4. Understanding of learning or mastering. The child understands that he or she is 

learning or mastering a skill and shows a sense of joy or excitement. 
 
Planned Consequences:  
 
1. Token, food, or preferred object. Child is given an object along with verbal recognition 

after the desired behavior occurs.  For example, the child is given a piece of cereal 
each time she names a picture in a storybook.  The cereal is unrelated to the target 
behavior of naming pictures.  While arranged consequences such as the cereal may 
be less effective than natural consequences, they are sometimes necessary to 
motivate children when a natural consequence is not sufficient.  It is important that 
the unrelated consequence be paired with a natural consequence such as verbal 
recognition (say “Good job naming the pictures” while giving the child the piece of 
cereal), and that the unrelated is consequence is faded over time.  

 
2. Feedback. 

→ Praise: Praise informs the child they have accomplished the desired behavior or 
performed the correct behavior (e.g., “Good job”, “You did it!”).  
 

3. Descriptive Feedback. Providing descriptive feedback gives the child information 
about his/her performance by making explicit for the child what was correct and what 
was not correct about the behavior.  For example, saying “Good, you asked your 
friend for a block” is more effective than saying “Good job.” Descriptive feedback can 
also be used when the target behavior does NOT occur after additional help is 
provided.  In this case, descriptive feedback is used to model or tell the child what the 
desired target behavior is.  For example, saying, “If you want a block, you should say, 
‘Can I have a block?’” provides specific feedback about what target behavior is 
expected. 
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Feedback 
 
Sometimes the target behavior does not occur even after additional help is provided to 
the child.  When this happens, it might be necessary to end the trial without the behavior 
occurring.  Before moving on, it is important to end the trial by providing feedback.   

 

Feedback should be a description of what the child did or what the child should have 
done.  For example, if, despite several prompts to elicit a two-word request, the child 
does not produce 2 words, the teacher might decide to end the trial by saying, “You said 
‘milk’ but I wanted you to say ‘more milk.’  The teacher would not give the child the 
positive consequence for only the one-word request, but would simply move on after 
providing the feedback and perhaps would come back to the child later and provide 
another opportunity for the child to elicit the target behavior (2 words).   

 

When a trial ends with feedback, the trial is not complete, because the behavior did not 
occur; however, the trial has been implemented with fidelity (i.e., correct learning trial), 
because the teacher implemented all components of the trial correctly. 

 

 

 

Feedback is used to end a learning trial when the target 
behavior does not occur, even after additional help is 

provided. 
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Putting the Pieces Together for 
Complete Learning Trials 

 
 

Basic Complete Learning Trial 
 

Antecedent Behavior Consequence 
Teacher says: “Davion, put 
the red car in the garage” 

while she points in the 
garage. 

Davion drives the car into 
the garage. 

Teacher says, “good job 
you parked the car in the 

garage.” 

 
 
 

Complete Learning Trial with Additional Help 
 

Antecedent Behavior Additional 
Help Behavior Consequence 

Teachers says 
“Davion give me 
two blocks” after 
she places two 

blocks in front of 
him. 

Davion hands 
the teacher one 

block. 

Teacher says “ 
you gave me one 
block, try again, I 
want two blocks” 
Teacher takes 
Davion’s hand 

and picks up two 
blocks “1, 2” and 

holds out her 
hand 

Davion hands 
the teacher two 

blocks 

Teacher says, 
“Great job. You 

gave me two 
blocks” and 

counts the blocks 
again “1, 2” 

 
 

Correct Learning Trial with Feedback 
 

Antecedent Behavior Additional 
Help Behavior Feedback 

Teachers says 
“Davion give me 
two blocks” after 
she places two 

blocks in front of 
him. 

Davion hands 
the teacher one 

block. 

Teacher says “ 
you gave me one 
block, try again, I 
want two blocks.” 

Teacher takes 
Davion’s hand 

and picks up two 
blocks “1, 2” and 

holds out her 
hand  

Davion hands 
the teacher one 

block 

Teacher says, 
“You gave me 

one block. This is 
two blocks” and 
models counting 
the blocks “1, 2.” 
We will try again 

later 
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Instructional Procedures 
 
 

The following instructional procedures can be used to ensure complete learning trials.  
These procedures have been taken from a variety of sources emphasizing different 
aspects of instruction. Each procedure is unique in the way that it promotes complete 
learning trials.  Procedures can be used together to ensure complete learning trials. 
Universal design and modifications or adaptations were discussed in Module 1. In this 
module, we will focus on naturalistic instructional strategies, prompt and prompt/fading 
strategies and consequence and feedback strategies. 

 
 

 

21 

Building Blocks of Intentional Instruction!

Universal*Design*

Modifica2ons*or*Adapta2ons****

Naturalis2c*Instruc2onal*Strategies*

Prompt/Prompt*Fading*Strategies*

Consequence/Feedback*Strategies*

 

Remember: instructional procedures are effective when they result in a 
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Naturalistic Instructional Strategies 

 
Naturalistic instructional strategies help children learn a new behavior or skill.  They 
typically involve following the child’s lead and helping the child to expand or elaborate 
on his/her behavior. We will look at two naturalistic strategies in detail. 
 
Naturalistic strategies include, but are not limited to: 

 Incidental Teaching 
 Mand-Model 
 Naturalistic Time Delay 

 
Incidental Teaching 
 
Incidental teaching is a naturalistic strategy that is initiated by the child.  The child 
initiates an interaction in response to something in the environment that he wants to 
obtain or wants to communicate about.  The adult uses this initiation as an opportunity 
to elicit more elaborate behavior by prompting the child. When the child produces the 
more elaborate target behavior, the desired consequence or reinforcer is provided.  
 
When to use: 
The adult might arrange the environment to encourage the child’s desire for interactions 
and might also use incidental teaching as it naturally occurs during the day.  Incidental 
teaching is useful for priority learning targets focused on communication, but also can 
be used with other types of skills including social skills.  Incidental teaching is more 
useful in naturally occurring routines and activities in which child initiations are likely to 
occur. 
 
Who to use it for: 
Incidental teaching is useful for children with a variety of disabilities who are able to 
initiate communication or engage with materials.   
 
Mand-Model 
 
Mand-model is a naturalistic strategy initiated by the teacher. In this strategy, the 
teacher provides a mand to the child followed by a model of the target behavior. For 
example, the teacher might want the child to use single words to communicate. The 
teacher might say to the child “say juice” (mand-say; model-juice). After the child says 
“juice” the teacher provides descriptive feedback (e.g., “Good job you said juice and I 
gave you the juice box”).  

	   Naturalistic Instructional Strategies 
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When to use: 
Mand-model is useful when the child is unlikely to produce the target behavior without a 
model demonstration to imitate.  
 
Who to use it for: 
Mand-model is useful for children with a variety of disabilities who need to expand their 
communication skills. Children should be able to imitate for this strategy to be effective.   
 
Naturalistic Time Delay 
 
Naturalistic time delay involves using a naturally occurring antecedent in the 
environment that sets the occasion for the child to: (a) request assistance, (b) ask for an 
object, or (c) request to engage in an activity. 
 
The occasion is a naturally occurring activity for which the adult has identified a target 
behavior and prompt. Following a natural antecedent, the adult should: 1) establish joint 
attention, 2) look expectantly at the child, and 3) wait for about 5 seconds for the child to 
perform the targeted behavior.  If the child performs the targeted behavior, a naturally 
occurring consequence will be obtained.  If the child does not perform the targeted 
behavior, a prompt that will elicit the behavior should be given.  If the targeted behavior 
occurs following the prompt, the consequence will be obtained.  If the child produces a 
behavior that is not the target behavior, additional help (i.e., correction procedure) that 
will elicit the behavior should be used.  If the targeted behavior occurs following 
additional help, the consequence will be obtained.  
 
When to use: 
Naturalistic time delay is easy to use in ongoing routines and activities.  It can also be 
used across domains including self-help, social, pre-academic, and communication 
skills.  Naturalistic time delay is useful when working with individual children or during 
group instruction.  Also, it is useful when focusing on individual behaviors or sequences 
of behaviors.  
 
Who to use it for: 
Naturalistic time delay can be useful for children with mild or significant disabilities.  It is 
also effective with children who are motivated to respond. 
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Prompt/Prompt Fading Strategies 
 
Prompt/prompt fading strategies provide explicit support to help children perform 
skills/behaviors. Prompt/prompt fading strategies are similar to naturalistic instructional 
procedures. However, these strategies typically are given specific names and have 
specific instructional steps that are followed. 
 
Prompt/prompt fading strategies include but are not limited to: 

 System of Least Prompts (SLP) (increasing assistance) 
 Most-to-Least Prompts (MLP) (decreasing assistance) 

 
System of Least Prompts 
 
In system of least prompting, the child is given increasing amounts of help until the ABC 
learning trial is complete.  Two or more levels of help may be needed in a single 
complete learning trial.  If the child only needs a little help, a verbal prompt may be 
enough.  If more adult help is necessary, the adult would provide more and more helpful 
prompts until the desired behavior is elicited.  All of the levels of prompts may be used 
or only selected levels from less intrusive to more intrusive. 
 
When to use: 
System of least prompting is very useful for skills that a child is able to perform, but not 
with accuracy or fluency. It also can be used to support generalization.  This system 
provides the opportunity for the child to respond as independently as possible.  
However, using a system of least prompting may also allow the child to make errors.  In 
some cases, the child may learn that help is coming if he waits, which can create 
prompt dependency. 
 
Who to use it for: 
System of least prompting is useful for children with a variety of disabilities. 
 
Most-to-Least Prompts 
 
In most-to-least prompting, the adult only gives one level of assistance per complete 
learning trial.  To prevent child errors or help a child learn a behavior not in his 
repertoire, the adult initially uses the most assistance needed to ensure a correct 
response.  The help will be gradually decreased across future complete learning trials 
until the child performs the target behavior without help.  
 

	   Prompt/Prompt Fading Strategies 
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When to use: 
Most-to-least prompting is useful when a child is acquiring a skill. It is also useful for 
teaching behaviors that are made up of a sequence or chain of behaviors such as 
dressing or grooming skills.  The advantage of most-to-least prompting is that child 
errors are kept at a minimum with respect to the target behavior.  However, teachers 
should probe to determine when support levels should be reduced. 
 
Who to use it for: 
Most-to-least prompting is particularly effective with children with significant disabilities. 
 
 

 
 
Consequence/Feedback Strategies 
 
Consequences and feedback strategies are used in conjunction with other 
instructional procedures to ensure a complete learning trial. 
 
Positive Consequences 
 
If the child responds to an antecedent with a correct behavior, a positive consequence 
should always be provided.  A positive consequence makes it more likely that the child 
will produce the behavior again in relation to the antecedent. Positive consequences 
can occur naturally as a result of the situation or they can be planned and delivered by 
the adult.  For information about positive consequences see the consequences section 
of this guide (p. 84).  
 
Feedback 
 
Descriptive feedback can be paired with a positive consequence.  Descriptive feedback 
provides the child with more information about the situation.  For example, a teacher 
might ask a child, “Where is the red car?” The child hopefully will respond by pointing to 
the red car.  The teacher might say, “Yes, you found the red car. Good pointing.   In this 
situation the teacher has described for the child what they did that is resulting in praise.  
 
Feedback can also be provided to end a trial when the target behavior does not occur, 
even with additional help.  In this case, it is important to provide feedback to the child to 
model the expected target behavior.  Using the example above, if the child does not find 
the red car after additional help, the teacher might point to the red car and say, “This is 
the red car.  We can try again later.” 
 

	   Consequence/Feedback Strategies 
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Instructional Procedures Reference Chart 
 

Instructional Procedures Specific Strategies Example 

 
Naturalistic instructional 
strategies help children learn a 
new behavior or skill. They 
typically involve following the 
child’s lead and helping the child 
to expand or elaborate on his/her 
behavior.  
  

 
• Naturalistic Time Delay 
• Mand-Model 
• Incidental Teaching  

• A child’s learning target 
involves using a finger to 
push buttons to activate toys. 
The child is pushing with her 
fist on the toy. The adult joins 
the child’s play, imitates the 
child’s pushing action and 
then uses a finger to point to 
the button on the toy and 
says, “Use your finger to 
push the button.” If the child 
does not respond within a 
certain time period (e.g., 5 
seconds), the adult might 
prompt the child again to 
push the button. 

------------------------------------ 
   
• The teacher shows the child 

that the ball is available for 
use during play (the child 
really likes soccer balls).  
The teacher waits 5 seconds 
for the child to request the 
ball. If the child does not 
request the ball, the teacher 
models asking for the ball.  
The child gets to play with 
the ball after asking for it 
following the adult model. 

 
Prompt/prompt fading strategies 
are something the teacher does in 
order to increase the probability 
that the child will respond.  Many 
types of prompting strategies are 
available and should always help 
teach the skill and be faded as 
soon as possible.   
  

 
• System of least prompting 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
• Sara is working on labeling 

pictures in books.  The 
teacher gestures to a picture, 
waits for her to respond, and 
Sara does not.  The teacher 
then says, “Oh I see a ___” 
and waits for Sara to 
respond, if Sara does not, 
the teacher will continue to 
provide more intrusive 
prompts (i.e., prompt 
hierarchy).   

------------------------------------ 
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• Most to least prompting • Sam is learning to imitate 
adult actions.  His teacher 
starts by providing a full 
physical prompt to show him 
how to perform the action. 
After Sam can imitate in a full 
physical prompt the teacher 
will provide partial help to 
perform the actions. 
Periodically the teacher will 
check to see if Sam can 
perform the action with a 
gesture rather than a partial 
physical prompt and will 
continue to fade back the 
level of prompting over time.   

 
 
Consequence/Feedback 
strategies are used in conjunction 
with other instructional 
procedures. They should always 
be used after a child has 
demonstrated a targeted behavior 
so that a complete learning trial is 
obtained.   

 
• Providing a positive 

consequence - a consequence 
for a behavior that increases 
the likelihood that the behavior 
will occur again, with more 
intensity, or for longer duration 

------------------------------------- 
• Providing descriptive 

feedback- Praise is most 
effective if it describes what it 
was the child did that was 
targeted.  Descriptive 
feedback is used to let the 
child know what they did that 
was correct.  

------------------------------------- 
• Providing feedback to end a 

trial when the target behavior 
does not occur-If the target 
behavior does not occur even 
after additional help is 
provided, it is important to 
provide feedback to tell or 
show the child the expected 
behavior. 

 
• After a child counts to 5, the 

teacher says, “Wow, way to 
go counting to 5.”  ”.   

• After a child asks for his 
favorite book, the teacher 
gives the book to the child 
(naturally occurring 
consequence) 

------------------------------------ 
• If a child wants a toy truck 

that is out of reach and asks 
their peer if they can have 
the toy, the teacher might 
say “Good job using your 
words to ask Benji for the 
truck.”   

--------------------------------- 
• If a child’s target behavior is 

to use a 3-word phrase to 
request, and she does not 
use a 3-word phrase to 
request a ball after additional 
help is provided, the teacher 
might say, “If you want the 
ball, you should say, ‘I want 
ball.’” 
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Using the Instructional Plan to Design the 
Instructional Procedures for your Classroom 

 
Use the instructional planning sheet in the appendix to design individualized 
instructional plans:  

→ Identify the target behavior 
→ Identify the antecedents, including the natural cues to elicit the target behavior 

and what, if any, prompts will be used  
→ Identify what additional help (prompts) will be provided if the target behavior does 

not occur 
→ Identify the consequences if the target behavior occurs 
→ Identify what feedback you will provide if the target behavior does not occur, 

even with additional help 
 

 
Selecting and individualizing the right instructional procedure for a particular child or a 
particular learning target is a problem-solving process.  With practice and experience, 
teachers get faster at making these selections. 
 
Remember to consider: 

→ Learning characteristics of the child (including preferences and interests) 
→ Type of skill or behavior   
→ Child’s stage of learning (acquisition, fluency, maintenance, generalization, 

adaptation) 
→ Procedure that is least intrusive and most effective 

 
Adjust the instructional plan as child learning progresses. 
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Wrap-Up 
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Wrap-up 
 
With the information from this and previous modules you should be able to 
implement complete learning trials in your classroom today! 
 
 
Remember to develop an instructional plan to guide the implementation of 
complete learning trials that will include the following components: 

• What is the target behavior? 
• What to say or do to elicit the target behavior? 

o What prompts to provide, if any? 
• What additional help to provide if the target behavior does not occur 

or is only an approximation to the target behavior? 

• How to respond when the target behavior occurs? 
• What you will do to end the trial if the target behavior does not occur 

after additional help? 
 
 
Remember to include the whole team in implementing embedded 
instruction by: 

• Sharing selected materials from this and other embedded instruction 
workshops 

• Watching a video of your own classroom and look for examples of 
embedded instruction 

• Asking others adult to collect data while you provide complete 
learning trials  

• Practicing together by role playing delivery of embedded instruction 
trials 

• Posting an activity matrix for an activity and target behavior for the 
other team members to follow 
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Classroom Activity Matrix 
(Three Children)  
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Classroom Activity Matrix 

(Five Children)  
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